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CCDEI+ TRAINING RUBRIC

ESSB 5044

Alignment to

(2) The Washington professional educator standards board shall develop and periodically update rubrics to evaluate the alignment of
training and professional development programs and related materials with the cultural competency, diversity, equity, and inclusion
standards of practice for school district staff developed under subsection (1) of this section.

(8)(1)(b) Beginning in the 2023-24 school year, and every other school year thereafter, school districts must use one of the professional
learning days funded under RCW 28A.750.415 to provide to school district staff a variety of opportunities for training, professional
development, and professional learning aligned with the cultural competency, equity, diversity, and inclusion standards of practice
developed by the Washington professional educator standards board under RCW 28A.410.260. Alignment with the standards of practice
must be evaluated using the rubrics developed under RCW 28A.410.260. The opportunities must also include training on multicultural
education and principles of English language acquisition.

Not yet competent

e Goals and objectives do not

Demonstrates competence

Models alignment to standards

Deepens competence

e Includes a matrix to communicate the

and between educators

o Deficit thinking: Makes
assumptions about the learner,
environment, and content

e One-size-fits-all norms

e Continuously observing and identifying the
learning needs, interests, and challenges

e Creates a safe environment to challenge, and
go deeper in thinking

Models cultural humility

e Employs inclusive and asset-driven

CCDEIl+ communicate alignment to the ) ) alignment of the CCDEI+ standards and

standards CCDEI+ standards ® Includes a matrix to communicate the other required standards (i.e. SEL
alignment of the CCDEI+ standards to the standards, educator role standards, and
training content, learning experiences, and standards for preparation programs) to
assessments the training content, learning experiences,

and assessments
Optimal e Little to no room for productive Models community building e Involves lived experiences and
conditions for discourse and educator voice relationships to the learning experience
. . . - . e Open to questions and responsive to the that make it authentic
learning e Lack of relationship-building with needs of educators

e Involves creative engagement

e Has the ability to pick up on others body
language and nuances taking place

e Appears to be their authentic self

e Addresses human diversity with
differentiated experiences and
expectations



http://lawfilesext.leg.wa.gov/biennium/2021-22/Pdf/Bills/Session%20Laws/Senate/5044-S.SL.pdf?q=20210825170359
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interactions with participation
e Activates and builds on the expertise present
e Invites all to speak/share - no direct pressure

e Avoids judgment and encourages others to do
the same

Models listening for understanding
e Listens with care to build credibility, establish
trust, and develop relationships

e Provides clear directions, and engages all
learners by asking and not telling

Engaging and
effective
facilitation

e Facilitator-centered instruction
e Reads from slides
e Primarily lectures
e Short wait times for responses

Models engagement
e Interactive experiences

e Experiences are flexible and modified based
upon time and group need

e Employs inclusive practices

e Processes as a group in order to obtain a
variety of perspectives

Applies principles of adult learning

e Provides a visual or takeaway that
compliments what was presented

e Employs practical strategies for immediate
use

e Creates appropriately challenging learning
experiences for all

e Uses a variety of pedagogical practices
that create a safe space for critical
discussions

e When educators try to undermine or
distract from the core issues, or when
they are avoidant or fragile, the
facilitators are able to address these as
teachable moments
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Relevant content

e Uses a pre-packaged, scripted
presentation

e Asserts that the content being
delivered is the “magic bullet,” or
THE way to “fix” a problem

e Uses language that avoids racism
and white supremacy

e Makes assumptions about the
learner, environment, and content

e Aligns the curriculum with current, real world

experiences and events

Curriculum needs to build over time; is fluid
instead of static

e Content comes from a strong theoretical
grounding or robust history of personal
engagement that demonstrates deep and
critical self-reflection

checked off

e No change in ideology or
pedagogy noted

e Participants not challenged to
think about their own culture and
ideology and how those impact
their work

Participants left with an action plan that
involves change to pedagogy

Participants have been challenged to think
about their own culture and ideology and how
this impacts their ways of knowing, being, and
teaching

Uses instructional practices in their own
presentations that educators can use in their
roles

Meaningful e Only offers materials and Materials or resources are meaningful and e Opportunities to engage with key parts of
materials and resources from their own useful the materials to dig deeper into
resources organization Offers a variety of options. For example: understanding

e Makes assumptions about the videos, Ted talks, readings, lectures, etc. e Has a broad offering of resources that

learner, environment, and content can be accessed locally and were
co-created with the community
Transformative e No actionable items Multiple interactions with material and e Participants leave with tools and feeling
outcomes: o Makes assumptions about the opportunities to practice empowered to dismantle institutional
Impact on learner, environment, and content Confidence-building (which leads to further racism W|th|n.the|r classroom, school,
impact on learners) and community

educators e Set up as if it is a box to be P

e Participants continually think about their
own culture and ideology and reflect on
how this impacts their teaching
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Transformational
culture: Impact
on building and
district culture

e Training is individual professional
development

e Training CCDEI strategies, beliefs, and content
are strategically shared with grade level or
building level PLCs or equity teams to impact
individual student learning

e CCDElI training strategies, beliefs, and
content are strategically integrated into a
negotiated school district and local
association mission and vision on CCDEI

e The building and district provide an
infrastructure or system that integrates
the CCDEI strategies through PLCs and
equity teams




